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1
Introduction

The ‘Enabling disabled learners to successfully participate in summer schools’ project commenced in November 2005 and completed in August 2007. Much of the project’s success has been due to the ongoing support from all nine regional summer school co-ordinators (RSSC) and regional Aimhigher leads. Particular thanks go to Dr Viv Wylie, Jo Harrington and the West Midlands Aimhigher Disability Sub Group for their support and encouragement.
Competence and awareness around including disabled learners is vital for summer school coordinators in the light of the recent HEFCE, LSC & DfES Targeting Guidance (May 2007) which identifies disabled learners as a specific widening participation target group and in the light of the continued funding for summer school provision post 2008.
This final report summarises the outputs and outcomes from the project implementation. Comprehensive, context specific reports have been produced for each region as an aspect of this project to help support regions with local issues relevant to their context.

2
Aims and objectives

The national project focused on improving the experience and increasing the participation of learners with sensory and physical impairments in summer school provision.  

Project interventions focussed on: 

· Appropriately addressing disabled applicants and learners needs through building the capacity of staff involved in both the planning and provision of summer schools. This was achieved through the development and implementation of self-review toolkits encouraging staff to evaluate their summer school provision to discover the extent to which their summer school procedures and practices facilitate the inclusion of disabled learners.  
· Ensuring the appropriateness of summer school provision to meet the needs of disabled learners.

· Tackling issues related to non-declaration of disability-related needs.

· Producing guidance on targeting strategies highlighting how to best reach disabled learners and a targeting campaign to encourage the participation of disabled learners by reaching disabled learners ‘gatekeepers’ including teachers, parents and advisors.  

In practice these interventions were effected through the following three programmes of activity:

Direct targeting of disabled learners

A National Targeting and Advisory Group (NTAG) was established to offer advice and produce guidance for those responsible for recruiting learners to summer schools. 

Self review toolkits for inclusion of disabled learners 

The toolkits were designed to encourage staff to identify any barriers to participation of disabled learners in summer schools and seek to find solutions for a way forward.

A signposting section of useful source of information/resources was developed to accompany the toolkits. Each regional toolkit was developed in consultation with at least two or three of the following staff: the regional Aimhigher Lead, the RSSC, an Aimhigher programme manager and an area Aimhigher co-ordinator. This ensured that the toolkits reflected the roles of those involved in the programme and that they were individually designed to accommodate regional needs.

Toolkit implementation also aimed to identify current good practices and areas where improvements could be made. These findings were then used to inform subsequent professional development.  
Professional development programme for summer school staff

Completion of the self review toolkits helped to identify staff professional development needs. A bespoke programme was subsequently designed and delivered for key stakeholders in each region. 

3
Time schedule of regional project implementation 


West Midlands and South East 

Both the West Midlands and South East regions were involved in the process of self review and associated professional development prior to the national project in 2004/05. 

East Midlands
Initial planning meeting November 2005
Toolkit implementation January 2006
Subsequent professional development session February 2006. 
 
East
Initial planning meeting November 2005
Toolkit implementation April 2006
Subsequent professional development session June 2006.

North West

Initial planning meeting February 2006
Toolkit implementation May 2006
Subsequent professional development sessions June and October 2006.


Yorkshire & Humberside:
Initial planning meeting February 2006
Toolkit implementation April 2006
Subsequent professional development session May 2006.
 
North East
Initial planning meeting December 2006
Toolkit implementation March 2007
Subsequent professional development session April 2007.


NAGTY:
Initial planning meeting held in January 2007 at Warwick University with NAGTY summer school co-ordinator. However despite several attempts to pursue this initiative the toolkit was not implemented with the NAGTY central team.

South West
Initial planning meeting January 2007
Toolkit implementation March 2007
Subsequent professional development session March 2007.

London:
Initial planning meeting August 2006
Presentation to Aimhigher borough co-ordinators February 2007
Toolkit implementation and subsequent professional development sessions (two sessions) in March 2007. 
 


4
Levels of staff engagement in each region


The regional breakdown of number of practitioner involvement consisted of:

West Midlands (pre-project)
16 staff completed the toolkit consisting of: 
15 responses from LEA and HEI summer school staff.
One response from the RSSC.

Ten summer school staff attended the follow up professional development event.

South East (pre–project)
14 staff completed the toolkit consisting of: 
12 responses from area and HEI summer school staff.
Two responses from staff in the regional office. 
Ten summer school staff attended the follow up professional development event.


East Midlands
Out of a target of 16 staff in the region 14 staff completed the toolkit consisting of: 
11 responses from area and HEI summer school staff.
Three responses from staff in the regional office. 
11 summer school staff attended the follow up professional development event.
Out of the seven HEIs participating in summer school programmes six were represented.


East
Out of a target of ten summer school-related staff in the region, nine staff completed the toolkit consisting of: 
Eight responses from HEI summer school staff.
One response from staff in the regional office.  

Eight summer school staff attended the follow up professional development event.
Of the nine HEIs participating in summer school programmes eight were represented.

North West

Out of a target of 32 summer school-related staff in the region, 22 staff completed the toolkit consisting of: 
13 responses from Aimhigher borough and HEI summer school staff.
Three responses from staff in the regional office. 

Eight summer school staff attended the first follow up professional development event and 25 staff attended the second session.
Of the 12 HEIs participating in summer school programmes eight were represented.


Yorkshire & Humberside 
Out of a target of 16 staff in the region 11 staff completed the toolkit consisting of: 
Ten responses from area and HEI summer school staff.
One response from the RSSC.
Nine summer school staff attended the follow up professional development event.

North East
Out of a target of seven summer school-related staff in the region six staff completed the toolkit consisting of: 
Five responses from HEI summer school staff (two from one HEI).
One response from staff in the regional office. 
Six summer school staff attended the follow up professional development event.
Of the five HEIs participating in summer school programmes all five were represented.


South West
Out of a target of 24 summer school-related staff in the region ten staff completed the toolkit consisting of: 
Nine responses from area and HEI summer school staff.
Three combined responses from staff in the regional office. 
Ten summer school staff attended the follow up professional development event.
Of the seven HEIs participating in summer school programmes all seven were represented.


London
Out of a target of 19 HEI and central regional office summer school-related staff in the region 11 staff completed the toolkit consisting of: 
Nine responses from HEI summer school staff.
Two responses from staff in the regional office. 
11 summer school staff attended the follow up professional development events.
Of the 17 HEIs participating in the 2007 summer school programme eight were represented at the PDP events.

Totals across all regions:

113 staff completed toolkits.

108 staff attended 13 PDP sessions.

5
NTAG and targeting guidance

A National Targeting and Advisory Group (NTAG) was established to devise an effective targeting model with strategies illustrating how to reach more disabled young people and which included strategies to influence disabled learners’ ‘gatekeepers’ such as teachers, parents and advisors. Membership comprised representatives from Skill, RNIB, RNID and Hereward College. The remit of NTAG was to:

· provide advice on targeting disabled learners.

· contribute to producing guidance for those recruiting disabled learners to summer schools.

· actively participate in targeting campaigns through the national networks of their members.

The NTAG produced a publication called’ Targeting and recruitment of disabled learners: A guide for Aimhigher & WP Practitioners’. The guide includes a targeting checklist and signposted resources. This guide is also of relevance to Aimhigher practitioners involved in other outreach activities.

6
Student voices

As both the West Midlands and South East regions had implemented the self review process and associated professional development in their regions prior to the national project commencing a different activity was planned for these two regions. The aim was to obtain qualitative feedback regarding disabled students’ personal experiences of summer schools. There is currently little activity on monitoring and evaluating specifically around the disabled learner experience of summer schools. 

A bespoke questionnaire was devised in conjunction with the West Midlands and South East RSSC. Twenty disabled learners who had participated in a summer school the previous year were contacted across both regions, initially by letter, then subsequently by telephone.

6.1 Data

20 learners contacted by letter.

17 learners interviewed by telephone including:

· 3 learners with physical and mobility difficulties

· 2 learners with hearing loss

· 3 learners with visual impairment

· 1 learner with Aarskoggs condition

· 1 learner with epilepsy 

· 7 learners not disabled

2 learners had left home or moved house and were not available to interview.

1 learner did not respond after several attempts of contact.

Of the 17 learners interviewed ten were disabled and were able to provide full responses to all the questions. Seven learners had declared a disability on the summer school form but did not meet the DDA definition of disabled. Six of these learners were short sighted and used spectacles. They had ticked the disability box because they thought they should. One young person was a vegetarian but could not find anywhere else on the form to state this. The findings from these seven learners have not been included in the summary of responses.

Four of the respondents were male, and six were female.

6.2 Summary of responses

The responses below are a summary from the ten disabled learners interviewed.

6.2.1 Factors that encouraged learners to take part in a summer school 

· Seven of the ten learners stated they wanted to experience university life. One of these learner was “surprised because I realised university was about the social side too not just people dedicated to learning.”

· Three learners had a particular interest in a specific university.

· One learner stated independence, “being out on my own” as being a significant factor.

· One learner wanted to meet new people.

6.2.2 People who encouraged learners to go on to a summer school 

· Three learners were encouraged by their parents.
· In one case a learner’s Aunt thought it was a good idea, she works at the university where the summer school was held.

· Three learners were encouraged by their teacher at school and one by the Deputy Head. In one case the whole class decided to go. 

· One learner stated:

“There were two other girls who were going on to the same course as me at Art College who came on the summer school too.”

· In one case friends thought it was a bad idea as it would be too much like school. However this did not deter this learner.

· One learner said it was their own decision to go.

6.2.3 Summer school application form 

· Nine learners found the application form easy to complete and one could not remember.

6.2.4 Perceptions of terms used on publicity/application forms:

· The following list illustrates the numbers of learners (out of 10 in each case) who thought the identified terms were not applicable to them:

· Special educational needs - 9 

· Disabled - 7 

· Impaired - 6 
· Needing learning support - 9      

· Needing medical help - 8 

· The preferred terms the learners would choose related to their specific impairments for example:

Three learners preferred the term visually impaired; one hearing impaired; one unilateral hearing loss; one wheelchair use; one would tell people they have epilepsy and another would tell people they have arthritis.

6.2.5 Importance of informing summer school staff about an impairment 

· Three respondents did not think it important to tell the summer school staff about their impairment. However two of these learners did inform the staff just in case it was relevant.

· One learner with mobility difficulties did not think it important, before going onto the summer school. However whilst on the summer school she realised that staff should have been informed because there was a lot of walking involved.

· Six learners thought it was important to inform summer school staff. Comments included:

“Yes, my visual impairment itself is aesthetically noticeable and if I am tired or stressed out my eye goes red and it looks weird. I tell people to help avoid getting questions.”

“Yes. They need to know in advance to organise enlarged print. I received print outs for all the lectures I went on which was very helpful.”

6.2.6 Use of transport for summer school activities

· All of the learners reported the transport arrangements worked well. One learner took his own car and went with a friend. He stated there was a bus arranged but it was not accessible so it was crucial to have his own car. 

6.2.7 Aspects of the summer school that were not expected

· Four respondents reported that the summer school was not how they had expected it to be. Comments included:

“Everything was unexpected. I did not expect the summer school to be like it was. I thought it would be like a week at university. It seemed like a holiday experience. Doing tasks with people your own age.”

“I expected it to be hard work and did not expect the social side. I was in the middle of a depression when I arrived at the summer school but it vanished straight away. I really enjoyed the social side. I was a lot more outgoing than usual. I am still in contact with some people.”

“Most of it was unexpected. Activities were a surprise. I thought it would be lectures and seeing ‘round the university. Some of the more adventurous activities were unexpected eg building a parachute for an egg.”

“I was not expecting the awards ceremony or that they would give out prizes. They should have told us about this. They gave prizes to the five best people but everyone tried hard and had the same amount of fun. So people would wonder why they did not get a prize.”

· The other six respondents said the summer school was more or less how they thought it would to be.

6.2.8 Studying in HE as a student with an impairment.

· None of the learners reported that summer school staff talked to them about studying in HE as a student with an impairment.

· When asked if they would have found this useful five said yes and five said probably not.

6.2.9 Influence of summer school in the decision to go on to university

· Five of the learners knew before they went on the summer school that they wanted to go to university. Comments included:

“The summer school did not promote going to university it promoted the university itself rather than giving a reason to go. Things like financial tasks explaining budgeting in HE were very useful though.”

“I was planning on going to university anyway, but was thinking of a gap year. The summer school did not address whether you should or should not do this.”

“I already wanted to go to university but the whole experience was great and I am going to university a year early and I would not have been prepared for that if I had not gone to the summer school.”

6.2.10 Influence of summer school on subject choice

· Eight learners said the summer school did not help them decide on which subject they want to study. However three of these eight had already decided on a subject prior to the summer school experience. 

· Two learners said the summer school did help them decide on a subject.

6.2.11 Particularly good aspects of the summer school 

· Students comments included:

“I liked it all. Liked meeting new people, social aspect and evening activities. It was more of a camp rather than going away for a week to study.”

“The independence. They did tell you what to do and when but they did not tell you how to behave. You had a responsibility to behave and the right to have fun. I was used to loads of rules but there I felt more like an adult.”

“All the student helpers who held the groups. All the activities. Meeting new people and making lots of new friends.”

“Meeting and working with new people. Doing a subject I really enjoyed and hopefully if you enjoy something you will do well in it.”

“Lectures, seeing how things were, and what life was like at university. Meeting lecturers and students.”

“We were treated quite like we would have been at university. We got choices, we were thrown into situations where we had to make friends and had to deal with it. It was good.”

“Nobody knew anyone in the groups but everyone bonded together really well. The student mentors were particularly helpful.”

‘I liked the different lessons about finances, learning and housing.”

6.2.12 Suggested changes to the summer school

· Six learners stated they would not change anything about the summer school. 

· Four learners suggested the summer school should:

“Encourage people to actually go to university, say why you should go to university, promote the benefits like opening up job opportunities. Also promote the type of work you have to do at university for certain subjects.”

“There was not much that was specific to a subject. For people who want that subject it would be better to make it more specific.”
“Arranging for you to do things at certain times tended to dampen things. There was no opportunity to explore independently. You had to have people with you all the time – they could have been a bit less strict.”

“I would change the food. We had sandwiches, crisps and chocolate bars every day, twice a day. Cold food and not much choice and not very healthy either. I don’t eat some foods so my choice was even more limited.”

“When we got there we were not allowed to go out of the campus without being accompanied. We were all over 18 so that was a bit weird. They should be more flexible and allow you a bit more freedom.”

7
Project outputs 

· A checklist on marketing and recruiting disabled learners

· Targeting and recruitment of disabled learners: A guide for Aimhigher & WP Practitioners. Aimhigher National Summer School Project. Elliott T & Wilson C March 2007. Printed copies disseminated to regions and published on impact-associates web site:

http://www.impact-associates.co.uk/docs/targeting_and_recruiting_disabled_students03-07.pdf
· Questionnaire and letter for disabled learner views of summer schools

· Bespoke PDP for each region with case studies including development and adaptation of the following presentations and resources:
· Power Point presentation on the introduction to the project and toolkit completion process

· Presentation on key issues for recruitment of disabled learners for London borough co-ordinators

· A handbook entitled 'Including Disabled Learners in Summer School Activities' to support staff attending PDP sessions in developing inclusive provision. 

· A report was produced for each region with a summary of findings, identified good practice and recommendations for progress. 

In addition the following outputs were achieved in each region:

West Midlands (pre-project)
Three toolkits were produced, one for HEI staff, one for LEA staff involved in recruitment and one for regional office staff to complete.

Two PDP sessions were delivered in the region using bespoke case studies.

South East (pre–project)
Two toolkits were produced, one for HEI staff and for staff involved in recruitment and one for regional office staff to complete.

Two PDP sessions were delivered in the region using bespoke case studies and action planning.


East Midlands
Two toolkits were produced, one for HEI & area staff and one for regional office staff to complete. One PDP session was delivered in the region using bespoke case studies.

East
Two toolkits were produced, one for HEI staff and one for regional office staff to complete.

One PDP session was delivered in the region using bespoke case studies.

North West

Three toolkits were produced, one for HEI staff, one for borough co-ordinators and one for regional office staff to complete.

Two PDP sessions were delivered in the region. The second session was developed and delivered in conjunction with the RSSC and combined the issues of inclusive provision and child protection issues. An additional set of bespoke case studies was developed by the region arising from local issues.

The second PDP session resulted in staff determining levels of responsibility for actions and prioritisation for implementation of these actions in future. The Aimhigher Regional Lead attended the second PDP session. 

Yorkshire & Humberside
Two toolkits were produced, one for HEI & Area Aimhigher staff and one for the RSSC to complete.

One PDP session was delivered in the region using bespoke case studies


North East
Two toolkits were produced, one for HEI staff and one for regional office staff to complete.

One PDP session was delivered in the region using bespoke case studies.

South West
Three toolkits were produced, one for HEI staff, one for borough co-ordinators and one for regional office staff to complete.

One PDP session was delivered in the region using bespoke case studies.


London
Two toolkits were produced, one for HEI staff and one for regional office staff to complete

One presentation was delivered to borough co-ordinators

Two PDP sessions were delivered in the region focussing on questions and answers/solutions. The Aimhigher Regional Lead attended the second PDP session. 

Totals:

21 versions of the toolkits were produced plus associated guidelines for completion and a signposting facility.

13 PDP sessions were delivered across England in all nine regions.


Toolkit responses in each region were summarized into a report with recommendations for consideration at regional level. In the SW the report recommendations have been converted into an action plan and the RSSC is taking forward the prioritised actions.
8
Summary of emerging issues and recommendations 

The toolkits comprised, on average, 34 questions which dealt with all aspects of the summer school programme including:   

· Marketing and publicity 
· Pre summer school period 
· Venues 











· Planning, design and delivery of activities 
· Sub-contracted provision 

· Funding 
· Additional learner needs 
· Monitoring and evaluation 
· Health and safety 
· Practitioner views and knowledge of disability and inclusion issues

Each region delivers disability activity using an inclusive model of provision for HEFCE/ESF (European Social Fund) funded summer schools. Some regions operate a limited number of discrete activities organised specifically for disabled learners. For example discrete activities were run as part of the national AchieveAbility Project in London, the West Midlands and the South West. Merseyside and North London Aimhigher areas have run discrete summer schools and other activities for disabled learners and their parents. In addition a discrete ‘summer school’ pilot initiative is being launched for 2007 in the Aimhigher West Area. This is being developed, in partnership with the Area’s Disability Strand, by the National Star College in Gloucestershire (a specialist FE College).
Each region had it’s own unique issues emerging. However the following issues and recommendations appear to have relevance in most regions. 

8.1 General 

It is apparent from working in all the regions that there is willingness and desire to ensure disabled learners participate and have a good experience of summer schools. However, more needs to be done to ensure disabled learners are actively included. This can be achieved as recommended below through actively working on:

· approaches to targeting

· encouragement for declaration

· publicity and information

· selection of venues

· design of accessible programmes

· clarifying funding

· health and safety considerations

· monitoring and evaluation of experiences

Recommendations

RSSC to consider sharing examples of good practice in developing inclusive provision for disabled learners via a regular agenda item at the RSSC forum meetings. 

8.2 Targeting disabled learners

Although some targeting of disabled learners takes place, in most regions more needs to be done to reach disabled learners to improve recruitment. As the definition of what is meant by the term ‘disabled’ is wide ranging the overall application data includes a significant percentage of learners with dyslexia whereas the percentage of learners with physical and sensory impairments is still very low (as is the case in higher education applications generally). Although participation rates for disabled learners in summer schools are increasing, there is still low participation with very few participants with mobility or sensory impairment or more complex needs. The recent HEFCE/DfES guidance on targeting recognises the under-representation of disabled people and recommends Aimhigher partnerships address this through specific targeting approaches. 

Staff involved in the professional development sessions run by the project repeatedly mentioned that disabled pupils in certain schools can be deselected by gatekeepers. Therefore many disabled learners, who have the potential to enter HE, are not considered or put forward to participate in aspiration raising activities such as summer schools. Gatekeepers can include teachers, head teachers, parents and disabled learners themselves.

Information about summer schools is not always reaching parents and disabled pupils in schools. In addition special educational needs co-ordinators (SENCOs) in some schools are not always aware of Aimhigher opportunities. As a result they do not promote disabled learner engagement in summer schools. As SENCOs are key contacts for disabled pupils and their parents this is a missed opportunity.

Some schools in some regions are not involved in Aimhigher activities. Therefore disabled learners in these schools will not be targeted for participation. The disabled learners in these schools will not be able to participate in aspiration raising activities and are therefore less likely to progress to HE.

Disabled applicants have to meet the ESF recruitment criteria, as do all summer school participants. However, some disabled learners may reach their educational potential later and be too old to participate in an ESF funded summer school due to age restrictions. Being a disabled learner is one of the additional eligibility criteria as a category in its own right. In many regions therefore disabled applicants may be accepted on this basis only. The recent HEFCE, LSC and DfES guidance (May 2007) Higher education outreach: targeting disadvantaged learners1, states in paragraph 27 that the critical factor for recruiting disabled learners to Aimhigher activities is the fact that ‘disability’ remains a barrier for these learners regardless of social position.

Good practice

Two regions had already begun to contact special schools in their local area to invite pupils to attend summer schools. This directly includes learners in summer school programmes who would otherwise not be invited to participate.

Recommendations

Aimhigher Co-ordinators should obtain contact details of special schools in their areas and pass these on to the regional office in order for staff to directly target learners with physical and sensory impairments to encourage participation in Aimhigher activities.

There is evidence of a need to actively promote participation of disabled learners in summer schools. Aimhigher regions and areas recruit learners to summer school in different ways but it is ultimately the school and college staff who disseminate the information and distribute the promotional materials to learners. It is therefore important to specifically ensure school staff are clear that disabled learners are welcome to participate in summer schools if they have the potential to progress to HE to ensure they are included in the cohort. It is also important to assure disabled learners, their parents and teachers that disabled learners will receive the support they require from the HEI where the summer school is being delivered if they declare their needs and opt to join a summer school.

There is a need to raise awareness, and develop a greater understanding, of appropriate terminology and phraseology to be used in relation to disabled learners for marketing and publicity purposes. Such materials should make clear that disabled learners are welcome to attend summer schools and that they will be supported to participate in activities.

When designing approaches to marketing and recruitment Aimhigher regions and areas should consider how gatekeepers influence disabled learners’ choices to participate in summer schools. There is a need to raise awareness, and develop a greater understanding, of gatekeepers about the benefits of participating in such aspiration raising activities and the potential disabled learners have to succeed in HE. 

Regions should consider requesting the assistance of learning support staff in FE colleges to help reach disabled learners who would benefit from participating in summer schools to improve targeting. 

Ensure the Guidance on ‘Targeting and recruitment of disabled learners’, produced by this national project has been circulated to all summer school staff and Aimhigher Area Co-ordinators in the region.
8.3 Declaration of additional needs

There is a major issue about the variety of definitions of disability used by professionals in the different education sectors. This is underpinned by the purpose and funding which lies behind the application of a label to learners such as ‘disability’ or ‘special educational needs’ (SEN). For example in schools the SEN label is applied to provide pupils with support for learning if they are struggling to make progress educationally. In college the label of additional learning support is applied to students who need support for any aspect of college life. The label of disability is similarly applied in HE, with a broad DDA definition being used. 

Disabled learner’s perceptions of their learning support needs and their lack of knowledge of the demands of HE study can result in them not being aware of the need to declare or of the implications of their impairment for HE study. The student voices aspect of this project illustrated how only three of the ten disabled learners interviewed actually considered themselves as disabled. 

Lack of identification or diagnosis of some disabled learners in the school sector (eg dyslexic learners with mild difficulties and learners with mental health difficulties) can result in these difficulties not being diagnosed until the learner starts studying in HE. 

In some cases even when pupil’s mental health difficulties are diagnosed in school these difficulties are not necessarily addressed. Lack of identification or diagnosis can result in learners with impairments not declaring a disability on their summer school application form. Summer school staff will not be aware of the need to support these learners and are not prepared when faced with learners with mental health issues.

Good practice

Several regional summer school offices ensure they make contact with any learners who declare additional needs on their application form. The school Aimhgiher co-ordinator is also contacted to provide useful support information on the learner. This allows the maximum amount of time to clarify support needs and raises the awareness. 

Recommendations

As one aspect of their provision summer school staff should consider providing information to participants on how HE provides learning support for all learners. In addition generic reference should be made to HE support for disabled learners. This will provide an environment which encourages declaration and also convey information to summer school participants who may need support for any future HE study once they become aware that they qualify for HE support. 50% of the disabled learners interviewed in the student voices phase said they would have found advice on specialist support useful.

Although declaration of additional needs cannot be enforced, a systematic approach to encouraging declaration within all application procedures used for summer school activities is advisable. All stakeholders (teachers, parents, carers and advisers) and learners should be made aware in guidance materials and on application forms of why declaration is important. An explanation could also be included of the type of support in place for disabled participants to demonstrate one benefit of declaring. 

There is a need for staff to be aware of what action to take if a learner discloses their disability or additional needs during any activity.

There is a need to raise awareness of, and develop a greater understanding of how to meet the requirements of learners with mental health issues for summer school staff through professional development.

It may be useful to introduce strategies to ensure Aimhigher co-ordinators in schools are aware of the importance of communicating with SENCOs to make certain relevant information about disabled learners’ support requirements is passed on to Aimhigher summer school staff in order that learner’s needs can be met appropriately.

8.4 Publicity & information

Summer school publicity and information materials for schools, and learners or their parents do not always make specific reference to, or actively welcome disabled learners. Many programmes rely on the list of eligibility criteria to indicate that disabled learners should apply. However the different definitions of disability used in the school, FE and HE sectors (reference to disability can be mis-interpreted) and the likelihood that this reference could be overlooked is likely to be contributing to low applications from disabled learners.   

Good practice

The North West region specifically includes a statement in its summer school publicity for learners which welcomes disabled learners and offers information in alternative formats. The statement also makes it clear why the learners should declare any support needs. In addition three symbols for hearing, sight and mobility difficulties are displayed to reinforce this message. 

The South East region includes a statement in its Teacher Guidance Notes stating the aim to be fully inclusive and requesting information about specific needs or requirements of students in order that they can benefit to the maximum from attending the summer school. 

Recommendations

Key publicity and promotional materials at both regional and HEI level should include statements: 

· Encouraging disabled learners to participate in summer schools and to declare their support requirements if they do apply. Statements used must be supportive to encourage declaration and provide information about support which could be put in place to demonstrate the benefits of declaration.

· Informing parents and carers that summer schools welcome disabled learners and explaining the support which can be made available for learners. It may also be useful to explore providing some additional information which is culturally specific to particular under-represented black and minority ethnic groups whose perspectives on disability may differ.

· Making it explicit to key gatekeepers that they should consider disabled learners when nominating individuals for summer schools particularly staff in schools.

Publicity materials should be assessed for accessibility, including the regional summer school web site, and be readily available in a range of alternative formats eg summer school practitioners should be aware of how to obtain electronic, audio, large print or Braille versions in a timely manner, if required, to ensure equivalent access to information.

Images resources used by the regions should ensure they represent learner diversity by including images of different aspects of disability (not just wheelchair users).


8.5  Venues & facilities

The majority of staff responded that they were not sure of the accessibility of web sites or the accessibility of computer clusters used as part of an activity.

In the main summer school venues were planned to be accessible where possible. Where accessibility problems existed it was usually the case that summer school staff had little or no control over the accommodation they were allocated by the host HEI. 

Good practice

Several summer schools have arranged with their host HEI that all venues allocated to the summer school are accessible for disabled people. Other summer schools have also made individual arrangements for disabled learners such as ensuring flashing and vibrating pager alerts for use by deaf learners in residential accommodation. 

Recommendations

Regions need to consider conducting a review of venues used for summer school activities to check the accessibility, not only for learners with mobility difficulties but also for those with hearing and visual difficulties. This will assist with re-timetabling activities if necessary and will provide details on where access improvements are required.

Similarly, as the majority of staff responded that they were not sure of the accessibility of web sites or the accessibility of computer clusters used as part of an activity, this provision should also be reviewed for each summer school.



Ensure staff are aware of the information available on making venues more accessible. In particular refer to guidance on running Accessible Events
.

Investigate if the regions, including regional HEIs and further education colleges, have an enabling equipment loan facility that summer school practitioners can utilise.

8.6 Planning and designing activities

In general most staff believe that they are being inclusive. However when this issue was explored during professional development sessions and through analysis of the self review toolkits it became apparent that although staff are not excluding disabled learners they are not always actively including disabled learners.  

Inclusivity is not always built in to programme design. Summer school providers are generally good at responding to needs but not so experienced at designing for inclusion and being proactive.

Best practice for disabled learners is best practice for all ie what works for disabled learners frequently improves the experience of all summer school participants.

There are issue around boundaries of responsibility ie with planning & design of academic activities. AH staff feel they have little or no control over academic activities or with input into them. Academic staff generally have total control.

At the planning stage an HEI SSC does not know who will be coming onto their programmes so they have to assume they could receive anyone. This highlights the need for an anticipatory approach.

Good practice

Some summer schools have actively approached third party providers of activities to request that they ensure their provision is accessible to disabled learners and to discuss arrangements for individual learners. Other summer schools (North East ) ensure there are a range of options for learners to choose from at all times so that disabled learners are not treated differently or excluded from participating at any time. For example it is not always possible for some disabled learners to join in paint balling and there are other learners who choose to opt out of this activity. Alternative options would be available for both learners.

Recommendations

Evidence for the need to design and deliver inclusive summer schools:

· Aim to shift from a reactive, to a proactive approach by embracing more inclusive strategies in planning and design of activities. This can be tackled through staff training sessions using case studies to work through the issues and through sharing good practice. Collaboration with HEI disability practitioners would be beneficial, particularly when devising staff development approaches for academic staff.

· Raise staff awareness, and develop a greater understanding, of the ‘anticipatory duty’ and what constitutes a reasonable adjustment. This is hard to define in general terms and needs clarification in specific situations.

· Summer school staff would benefit from improved links between Aimhigher practitioners and staff in HEIs eg disability officers, academic, staff development and estates staff to help support the development of inclusive practice.

· Awareness and understanding of individual staff responsibilities within an HEI is required in relation to making reasonable adjustments and supporting disabled learners. For instance begin by raising awareness of disability issues amongst academic staff by explaining that learners with hidden impairments may be participating in sessions and by enquiring about existing knowledge and understanding of teaching disabled students inclusively.

· Focus training in the delivery and planning of inclusive activities upon those staff at the point of delivery. 

Regions could consider using shared local area approaches to developing and delivering role specific disability equality training for student ambassadors and buddies working on summer schools and other Aimhigher activities. 

Regions should make sure summer school staff and volunteers are aware: 

· of specific disability issues to help them support disabled learners appropriately on summer schools, particularly mental health issues. 

· that there may be some culturally specific issues for disabled learners. Include advice in any guidance circulated or in staff development sessions provided.

8.7 Funding

The costs of additional support and time to organise it presented some worries for many HEI summer school co-ordinators. Staff were generally not clear about where responsibly for funding additional support for disabled learners should lie. The project helped clarify that in all instances funding for this support was the responsibility of the HEI summer school as all funds for the delivery of programmes were already devolved from the region to the HEIs. In the past some summer schools in some regions had been reliant on being able to access Aimhigher area funding to pay for the costs of supporting individual disabled learners. This pot of funding was not guaranteed to be available in the future.

Good practice

All summer schools were able to make adjustments for individual disabled learners on their programmes either from their own budget or via support from the disability budget in their own HEI. There were no instances where disabled learners had been unsupported. Some summer schools had arranged to purchase equipment for individual learners such as vibrating pillow alarms for deaf learners. Several HEI summer school co-ordinators had also arranged for extra student volunteers to be allocated to support disabled learners.

Recommendations

There is a need for guidelines clarifying funding and stating who is responsible for any additional resources required to support disabled learners ie HEI, school or the LEA if a young person is statemented. It would be preferable for each programme to ensure contingency funding is set aside to finance such support from their own budgets if possible as regional funding is unlikely to be made available in future to cover such costs. Consider how current practice which works can be shared across the regions.

8.8 Health and safety

Many summer school co-ordinators relied on the host HEI’s policies relating to child protection and risk assessment or guidance which had been received via Aimhigher. Few staff were aware as to whether the policies and procedures they were using addressed the requirements in relation to disabled learners or made specific reference to these issues.

Recommendations
Ensure all health and safety, risk assessment and child protection policies and guidelines include information which relates specifically to disabled learners eg communication with parents of learners who have medical conditions which require the summer school to be aware of, or make arrangements for administering, medications. 

Risk assessments should consider any additional requirements for individual learners with specific needs. 

8.9 Monitoring and Evaluation

Some regions lack systematic procedures to monitor applications from disabled learners and to monitor and review their progress whilst on a summer school. This impacts on the validity of data collected by the regions in relation to disabled learner applications and participation. The student voices aspect of this project illustrated how of the original 17 learners who had declared a disability on the summer school form seven were not in fact disabled and did not require any adjustments or support. They were either short sighted or vegetarian but felt it appropriate to tick the disability box. This brings into question the robustness of the data collected.

Most regions do not actively encourage feedback specifically from disabled learners about their experience of the summer school. The student voices aspect of this national project sought to obtain disabled student feedback to help address this issue. Refer to section 6, student voices for further detail of disabled student feedback.

Recommendations

Regions should ensure adequate and appropriate data on disabled learners is collected and analysed by regional summer school providers eg by applicant and participant. Disability declaration should be verified eg some learners declare a visual impairment when they are slightly short sighted and wear glasses. This is not deemed to be a disability and if this is not amended on the records then data will be skewed.  

Consider how to best introduce a system to encourage feedback from disabled learners in order to help inform developments and improve provision. Actively seeking feedback from those engaged in delivering the activities about the experience of disabled learners will also help inform this process. 

All SS to consider including a section in their annual report to the region about good practice and issues in relation to including disabled learners on SS. 

9
Dissemination of project outcomes 

Primarily achieved through presentations, workshops and articles via national and regional forums and regular reports to the West Midlands Disability Steering Group Including:

1. Presentation outlining the project at the Skill conference December 2005. Carol Wilson.
2. Presentation to promote the national project to the Regional Summer School Co-ordinators at their national meeting held in Newcastle in January 2006. Carol Wilson
3. Presentation outlining the project at the national summer school conference held in Derby in February 2006. Carol Wilson
4. Workshop at the East Midlands Aimhigher regional conference 2006 ‘Ensuring Inclusion: Working with Disabled Students’  Carol Wilson and Neil Raven.

5. Article for Action on Access bulletin September 2006 entitled ‘Enabling disabled learners to successfully participate in summer schools’.  Carol Wilson.

6. Article for the Skill Journal October 2006 entitled ‘Enabling disabled learners to successfully participate in summer schools’.  Carol Wilson. 

7. Three reports to the West Midlands Disability Steering Group

8. It was recommended that reports produced by the project for each region should be presented to their regional forum for consideration.

9. Summary information posted on the Aimhigher practitioner web site.

10. Updates and information provided to Action on Access regional advisers.

10
Sustainability

The Regional Lead in the West Midlands has offered to convene a meeting between the Aimhigher Regional Leads Group and the Regional Summer School Co-ordinators Forum to discuss and agree strategies for sustainability. 

It is anticipated that the regional partnerships will continue to use the toolkits beyond the end of the project by for example including them in new staff induction programmes. 

Regions will also continue to act upon recommendations from the project summative evaluation reports. The implementation of the toolkits embeds inclusivity into the structures and practices of summer school provision. Completion of the toolkits and attendance at professional development events has raised awareness of staff about the issues and increased their understanding of the role they can play in delivering inclusive provision. Building the capacity of staff is however a developmental process with long-term impact. The toolkit questions, staff self assessment of their responses and the project recommendations will continue to impact on this process so that over time there will be an exponential increase in the capacity of staff to make provision inclusive. Aimhigher West Midlands has already successfully taken this approach.

11
Achieving project outcomes, project impact and practitioner feedback
11.1 Increased numbers of disabled learners applying to, and participating in summer school provision and increase in the number of learners disclosing a disability.

Clearly, due to the fact that there are a number of variables, it is not possible to state categorically that the project has directly increased disabled learner numbers applying to and participating in summer schools. However we can, through practitioner feedback, indicate that the project has contributed towards the increase in numbers.

There are difficulties in collecting robust data on disabled leaner applications and participation. This is due to many reasons including:

· The purpose of collecting data on disability can impact on how it is recorded and therefore reported. For example if a learner does not declare on the application form but does offer this information subsequently the summer school staff will use this to organise support but may not necessarily record this for the HEFCE/ ESF data return. This is particularly the case if support needs are identified at HEI rather than regional level.

· In several regions applicant numbers recorded regionally only relate to Y11 as Y10 and Y12 summer schools are directly recruited by the HEIs and the regional offices do not have the applicant data. 

· There is no common understanding of the terminology used in relation to disabled learners. For example learners may not define themselves as disabled, not see the relevance of declaring and their gatekeepers may use different labels such as SEN and not encourage disclosure. This impacts upon the declaration on application forms.

However despite these associated difficulties in general the data collected from the regions indicates an increase in both application and participation of disabled learners in summer schools from 2005 to 2007. The full extent of participation of disabled learners on 2007 summer schools will not be known until later in the year when the HEFCE/ ESF returns are submitted.

In the two regions (West Midlands and South East) where toolkit roll out was implemented first there has been a steady increase in applications from disabled learners over a three-year period. In the West Midlands this has risen from 1% in 2004 (prior to the impact of toolkit implementation) to 4% in 2006. In the South East disabled learner applications increased from 1.8% in 2005 (prior to the impact of toolkit implementation) to 2.7% in 2006 and to 3.3% in 2007.

Initial indications from other Aimhigher regions is that this will be a similar trend in all regions. For instance the East Midlands, one of the first regions to participate in the project, reports the following application rates from disabled learners: 1.2% in 2005 (prior to the impact of toolkit implementation), 3.2% in 2006 and 4% in 2007.

11.2 Raised practitioner awareness of disability issues, increased expertise and confidence to promote inclusion of disabled learners & identification and reduction of barriers to participation for disabled learners by staff.

There were an encouraging number of summer school staff attending the self review toolkit completion sessions (113) and actively engaged in the subsequent professional development (108). The level of participant engagement with the issues during these sessions was noticeable with commitment from staff to making change in their practice including expressed intentions to use anticipatory approaches when planning activities.

Feedback from those attending the sessions was very positive and included the following statements from RSSC:

‘I feel that the project has had a significant impact on the HE institutions that participate in summer schools within the region. In particular, the disability tool kit has allowed institutions to evaluate current practice and develop appropriate actions to meet the needs of pupils with specific learning differences and disabilities. I also believe that this has encouraged them to promote inclusiveness within their institutions and work practices.‘  (Yorkshire & Humberside)

 ‘The major change is that when I receive the application forms I follow up any mention of a disability whether it be by the parent or student (in which case I write to the student or I contact the teacher if they are the only person to mention a particular need or issue).  I also include a copy of the AH Guide for Disabled Learners.’ (North West)

 

When a parent or student responds I am noting this on the application form. In certain cases I produce a file note about the discussion and I try to add anything useful, eg a description of anaphylaxis from the NHS Direct website. The existence of the file note is noted on the database and is copied to the HEI when we allocate places.’ (North West)

' I have heard good reports trickling back to me via the Aimhigher grapevine so obviously the training day was useful. We will definitely be having a follow up discussion at our summer schools meeting next week. Once again thanks for your time and the valuable input. A very useful day.' (Yorkshire & Humberside)


 ‘Thank you very much for Wednesday's workshop. I think it went very well, it got people thinking and generated a lot of interest in the follow up workshop.‘ (East Midlands)
11.3 Disability issues and inclusive practice embedded within summer school provision.

Although it is early days and the nature of summer schools has, and continues to change, there is already evidence that the project approach has impacted on regional planning. The West Midlands has transferred the self review approach and associated training to other outreach activities. Other regions are systematically addressing the recommendations in their regional project report by incorporating these into the summer school planning cycle. The following quote indicates how one region has benefited from the project:

‘The project … has been immensely influential in raising the profile of disability in our work and organising our thinking for the future - even more important now that disabled students will be an Aimhigher target group in their own right - and eminently transferable to the generality of Aimhigher work. I think it fair to point out that, given that the project staff only met with us in January 2007 to initiate this work, by that time we were already several months into the planning and recruitment cycle & close to the end of the applications window. It is therefore more likely that the impact of the project will be more fully felt in 2008.’ (South West)

11.4 Disseminated identified good practice across summer schools in the sector.

This have been primarily achieved through promoting examples of good practice identified in the regions to other regions during the professional development sessions. HEI summer school co-ordinators were receptive to hearing about inclusive practice which had worked in other regions. Each regional report also identified good practice.

In addition dissemination of good practice was also achieved through presentations and articles as identified in section 9 Dissemination of project outcomes.

11.5 Producing guidance on targeting strategies highlighting how to best reach disabled learners and a targeting campaign to encourage the participation of disabled learners

Guidance was produced with 1000 hard copies published and disseminated to summer school and key Aimhigher staff in all nine regions. The guidance is also available on the web in Word and PDF versions:

Targeting and recruitment of disabled learners. An Aimhigher National Project. Elliott T and Wilson C 2007.
http://www.impact-associates.co.uk/docs/targeting_and_recruiting_disabled_students03-07.pdf
Due to the uncertain future of summer schools during the timescale of this project it was not thought advisable to use the key organisations (Skill, RNID, RNIB & Hereward College) to target learners for participation in summer schools. However nationally contacts have been made and can be provided to the Regional Summer School Co-ordinators Forum should they decide to undertake a national targeting campaign to encourage the participation of disabled learners in summer schools. Instead project staff have encouraged local targeting through awareness raising in mainstream schools and to recommend that regions involve special school pupils in summer school programmes.
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Conclusions

It is apparent from working in all nine HEFCE regions that there is willingness and desire amongst practitioners to ensure disabled learners participate and have an effective quality experience of summer schools. However as the recommendations in this report demonstrate more specific action is required to ensure disabled learners are actively included.
There is a need to consider approaches to targeting disabled learners. To assist in this activity Aimhigher regions and areas should consider how gatekeepers influence disabled learners’ choices to participate in summer schools.

Greater encouragement is required to promote declaration of support needs amongst summer school participants particularly in light of the issue of learners’ perceptions of disability as evidenced in the student voices aspect of this project. There is a need to raise awareness, and develop a greater understanding, of appropriate terminology and phraseology to be used in relation to disabled learners for marketing and publicity purposes to reach the learners, and their advisers in school and at home. 

Collection of more robust data on disabled learner participation, an analysis of this data and evaluation of disabled student experiences on summer schools would also enhance approaches to targeting and help increase participation rates.

The project has effectively achieved sector wide impact through participation of all nine regions. In addition the outputs are applicable to not just the summer school arena but to a wider community of Aimhigher and WP practitioners. This approach could, with further funding, be successfully transferred to other areas of Aimhigher practice to promote inclusion of disabled learners throughout the programme.

Appendix A

An example of developing inclusive practice

ESF Summer School Case study – Southampton University 2006

Context and main purpose

The University of Southampton ESF summer school is held annually in July for Year 10 & 11 students from all over the South East.

One of the participants was hearing impaired and used a cochlear implant.  Modifications had to be made to the programme and the accommodation in order for him to be able to participate fully.

Description of activities

The student was offered the opportunity to visit Highfield in June prior to the summer school, so that he could see the campus and discuss any concerns. The student’s mother and teaching assistant accompanied him.  

The student, his mother and his teaching assistant met with the ESF summer school manager, the Social Science strand leader and the Deputy Head of the University’s disability service.

The student’s teaching assistant had produced laminated fact sheets about the student’s needs during lectures, seminars etc., as well as general communication information.

The student wanted to use the summer school as an opportunity to see how he managed in an educational environment without his cochlear implant.

The adjustments made as a result of the meeting included modifications to his room in halls (fitting a “visible” doorbell; providing a vibrating pillow linked to the fire alarm)

Briefing academics and mentors on best practice when working with the student.

Lessons learnt:

What worked well:

The student, his mother and his teaching assistant really appreciated the chance to visit the University and speak in person to the summer school staff.

The student found the whole summer school experience extremely valuable, and discovered that he was able to manage well without his implant.

The academics all modified their delivery in order to include the student.

The mentors developed a set of rules for group discussion which ensured that the student was able to follow the conversation.  The other participants respected these rules, and they also followed them in general conversation.

The karaoke evening worked particularly well, as the student could read the words from the screen and sing along with everyone else.

What we would change for next time/points to note:

It would have been better if the student could have visited earlier in the year.

Some of the prizes for the end of summer school presentations were inappropriate for the student - for example a personal radio - however this was quickly rectified and a replacement prize found.
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Inclusivity Self-Review Tools Guidelines

Introduction

It is vital that each of us takes responsibility for facilitating access for disabled learners to participate in the Aimhigher North West Summer School programme, and for making it a truly inclusive environment for all learners.  This, and other, self-evaluation tools have been developed as one aspect of the North West strategy to ensure disabled learners are not excluded from Aimhigher activities. They have been designed in conjunction with key stakeholders working in the region and endorsed by the North West Aimhigher Regional Forum.

It is expected that all Aimhigher Summer School staff will complete this tool as part of their professional development with the aim of improving the quality of provision for all learners. From experience, we can report that staff have found this exercise extremely valuable in supporting their role within the Aimhigher Summer School programme.

What do we mean by disability?

The Special Educational Needs and Disability Act 2001 (SENDA), the Disability Discrimination Act 1995 and 2005 (DDA) describe a disabled person as ‘having a physical or mental impairment which has a substantial and long term adverse effect on their ability to carry out normal day to day activities’. This can include a range of visible as well as hidden impairments and illnesses. The British Council of Disabled People uses the following definition: ‘Loss or limitation of opportunity to take part in the life of the mainstream community on an equal level with others, due to physical or social barriers.’

What do we mean by inclusion?

The definition of inclusion’ used by the Centre for Studies on Inclusive Education (based at the University of West of England) encompasses the following:

· Valuing all students equally.

· Increasing participation in, and reducing exclusion from, educational cultures, curricula and communities.

· Restructuring educational cultures, policies and practices to respond to student diversity.

· Reducing barriers to learning and participation for all.

· Applying learning to benefit students more widely.
Legislation

DDA (1995), SENDA (2001 amendment to the DDA part 4 and other subsequent amendments to the DDA, including those in 2005).

The legislation has introduced definitions of discrimination that place a great deal more responsibility on all FE colleges and HE institutions. The impact on educational provision is far reaching. 

The definitions of discrimination under the post-16 aspect of SENDA (DDA part 4) are:

a) “Failing to make a reasonable adjustment, where any arrangements, including physical features of premises, place a disabled person at a substantial disadvantage in comparison to persons who are not disabled.

b) Unjustifiably treating disabled people less favourably, for a reason that relates to their disability, than the provider treats others to whom that reason does not apply.”
Where provision for disabled students has at times been seen as an ‘added extra’ it is now a requirement that such provision is considered strategically at all levels. The legislation also places an anticipatory and proactive duty on education providers. It is therefore important to plan ahead to meet potential student needs rather than waiting to make specific arrangements for each individual once they have registered for a programme of study. This is also more cost effective in terms of time and resources.

Examples of provision to which the duties under DDA apply:

· Open days and induction events.

· Outreach activities.

· Leisure and social facilities primarily for students: bars, student restaurants, common rooms, clubs and associations, sports facilities, arts centres.

· Student accommodation services.

· Admission procedures and arrangements.

· Teaching, learning and research provision and facilities.

· Learning resources including libraries and computing facilities.

· Complaints and appeals procedures.

· Careers, counselling, health, welfare and faith services.

· Car parking facilities.

· Examination and assessment arrangements.

· Extra-curricular courses for students.

· Employment agency services and off campus learning.

Purpose of self-review tools

· Stimulate awareness of the issues relevant to disabled learners.

· Contribute towards equitable and inclusive access to all disabled learners.

· Provide the opportunity for planners and practitioners to pro-actively anticipate the needs of disabled learners in their programmes.

· Facilitate change in practice where gaps in provision for disabled learners have been identified.

· Provide a mechanism to raise issues of concern highlighted as a result of completing the self-evaluation tools to the Aimhigher North West Regional Forum.

NB The process does not assess or grade individuals on their responses.

Methodology

There are three phases to the completion of the tools: 

Phase one: Read through and consider your answers to the questions in the self-review tool on an individual basis within your capacity as an Aimhigher programme employee. If you do not know the answers to any of the questions please feel free to consult with colleagues in similar roles. 

Phase two: Attendance at a meeting of all regional summer school staff to complete the toolkit questions. This session will enable you to clarify any issues and discuss your responses with colleagues and a facilitator. It is important that all questions are answered in an honest and frank manner in order to gain a picture of where your provision currently stands and thus highlight where progress is required. 

A ‘don’t know’ response has purposely not been provided in order to encourage greater consideration of the issues. However if you find it impossible to answer ‘yes’ or ‘no’ please offer a comment instead.

The tools have been piloted in the West Midlands region and adapted specifically to the circumstances of the North West with the help of key regional stakeholders. 

Phase three: A staff development session will be arranged to discuss barriers and solutions, and highlight examples of practice from the region. Decisions on how identified barriers should be tackled will also be made in the region.  

What next?

Responses from each questionnaire will be collated and anonymised then sent to the Aimhigher North West Regional Forum for their consideration. The information collected will be treated in confidence and individual responses will not be identified; only the collective responses will be sent to the Regional Forum.

Any issues arising from completion of the questions and discussion at the meeting, which may need clarification or future resolution at a regional level, will be directed onto the appropriate person or persons in the region.

Thank you for taking the time to answer these questions.
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Self-review of summer school provision for disabled learners

HEI Summer School Staff version

The following questions have been drawn up to:

a) Determine whether or not changes are required in current practice in order to make Aimhigher provision accessible to all learners.

b) Help ensure that disabled learners are not placed at a disadvantage compared to 

    their non-disabled peers in Aimhigher provision.

This Self-review tool should be completed in your capacity as a member of Aimhigher  staff and used in conjunction with the ‘Inclusivity Self-Review Tools Guidelines’ which provide details on its’ purpose and use.

NB Throughout the questionnaire ‘activities’ refers to all sessions and events organised during summer schools delivered by your HEI.

Availability of alternative formats should always be considered wherever there is a need for the production of textual materials.

Signposts to useful texts and web links can be found listed at the end of this tool.

Copyright to this document is owned by Carol Wilson, Impact Associates, it may not be reproduced for any purpose without permission.
_____________________________________________________________________

Name 


………………………….……….…...…………….. 

Activity 


Year 10, 11 and 12 HE Summer Schools

_____________________________________________________________________

Marketing and publicity 






  (signposts 1 - 3)

1. Do all marketing and publicity materials produced by the HEI, used to 

promote summer schools, make it clear that disabled learners are 

welcome to attend the activities you deliver (eg are specific statements

included to encourage disabled learners to participate in activities?

Yes / No

2. Are disabled people represented in any HEI promotional activities which 

advertise and publicise your summer schools (eg act as role models,

appear in photographs, are asked to give quotes about their experience)?  
Yes / No


3. Are all your HEI’s marketing and publicity materials readily available in:


a)  Plain English? (ie avoid unnecessarily complex vocabulary or jargon) 
Yes / No

b) Alternative formats? (eg large print, tape, electronic, Braille)
Yes / No

4. Are websites used to promote your activities designed to be accessible?
Yes / No

5. Do you make clear to partners, who are responsible for recruiting to the 

summer school  (AH, LEA, Connexions, schools), the fact that provision 

is open to disabled learners?





 

Yes / No

6. Have you contacted specialist schools or colleges to actively target 

disabled learners and recruit them to your Summer schools? 


Yes / No


Pre Summer School Period





 (signposts 4 - 7)
7. Do you provide opportunities for disabled learners to declare any additional 

needs during:

a) Recruitment to and registration for your activities?  
Yes / No

b) Pre-summer school activities (eg at events and in correspondence)? 
Yes / No

8. ​​​​​​​​Do you know what action to take if a learner discloses their disability or 

additional needs to you:

a) prior to an activity?








Yes / No

b) during any activity?








Yes / No

9. Do you consider and support the needs of disabled learners in pre 

Summer School events?







Yes / No


10. If appropriate, do you liaise with other agencies (such as Connexions 

and schools) about the needs of disabled learners once identified?

Yes / No

Venues and facilities 






(signposts 8 - 9)

11. When planning activities are you able to take active steps to anticipate 

needs and provide:

a) accessibility for wheelchair users and people with mobility difficulties?
Yes / No 

b) adaptations for people with hearing difficulties(eg hearing loop)? 

Yes / No


c) adaptations for people with visual difficulties(eg appropriate signage, 



additional lighting)?








Yes / No  

12. Have you ensured the accessibility of any computing facilities used as 

part of an activity?







          Yes / No


13. If a venue is not accessible can an alternative venue be arranged for 

the activity?









Yes / No

If ‘No’ please explain the issues ___________________________________________

Planning, design and delivery of activities 



(signposts 10 -17)
14. Do you take active steps to anticipate the needs of disabled learners in: 


a) the selection of activities themselves?
Yes / No 


b) the design of delivery methods for all your activities? 

    

(eg activities allow learners to work at their own pace)



Yes / No


c) the delivery of activities (eg provide handouts in alternative formats)?
Yes / No


d) any assessment methods used?
Yes / No


e) individual and group work?
Yes / No


f) expectations or learning outcomes of the activity?
Yes / No

15. If current students are used to support the delivery of your activities, do 

you ensure that disabled students are included in the cohort? (eg 

disabled student ambassadors are used, providing positive role models)
Yes / No

16. Are all those involved in the delivery of the Summer Schools programme 

(including student ambassadors and mentors) trained in disability 

awareness and appropriate procedures?





Yes / No

17. Do you make all staff contributing to the Summer School aware that there 

may be disabled learners in attendance?




Yes / No 

18. Are there any circumstances where an activity cannot be made feasible 


for a disabled learner to participate by making reasonable adjustments?
Yes / No

19. If ‘Yes’ can this experience be realistically substituted by another means 


eg through the use of video, film, or alternative, virtual experiences? 
Yes / No

Please comment ________________________________________________________

Sub-contracted provision 

20. If any of your activities are sub-contracted to other providers, do you 


ensure they will adapt their provision in order to meet the needs of 


disabled learners?








Yes / No 

Funding 








(signposts 18 - 20)

21. Do you know, if provision is not already in place for disabled learners, 

how to access funding to:

a) Employ support workers (eg interpreters)?




Yes / No

 
b) Provide enabling or additional equipment (eg a large screen





monitor for a visually impaired learner)? 





Yes / No

 
c) Provide information in alternative formats?




Yes / No

d) Provide accessible transport if transfer between venues is required?
Yes / No

e) Make adaptations to venues to improve accessibility?



Yes / No

f) Train staff appropriately to meet the needs of disabled learners?

Yes / No

22. Do you ensure that appropriate funds are allocated to meet the costs of 


making adjustments required for disabled learners?



Yes / No

Additional needs 







(signposts 21 - 25)

23. If required can you arrange in good time to:

a) Employ support workers for disabled learners(eg personal assistant 

or helper)? 









Yes / No


b) Provide enabling or additional equipment(eg a talking computer for 

a blind learner)? 








Yes / No

c) Provide information in alternative formats?




Yes / No

d) Provide accessible transport if transfer between venues is required?
Yes / No

e) Make adaptations to venues to improve accessibility?


       
Yes / No

f)  Brief staff and student ambassadors on any relevant disability issues?   
Yes / No
         

24. Can individual visits or orientation be offered pre-activity in order to 

maximise participation opportunities for disabled learners? 
Yes /No

25. Have you addressed the needs of disabled learners in:

a) Travel arrangements, including parking if appropriate?
Yes / No

b) Insurance cover?

Yes / No

c) Accommodation?

Yes / No

d) Social aspects?

Yes / No

26. Have you explained these arrangements to disabled participants?

Yes / No


27. Do you provide written information for disabled learners which seeks to 

address culturally specific aspects?






Yes / No

Monitoring and evaluation 

28. When monitoring and evaluating activities do you:

a) Collect data on the number of disabled participants?



Yes / No

 b) Seek feedback from those engaged in delivering the activities 
  


about the experience of disabled learners? 




Yes / No

29. When reviewing activities do you incorporate the feedback received


       from disabled learners to make improvements and ensure activities 

       are a useful experience? 
Yes / No

30. Do you know how to deal with a complaint from a disabled learner about 



      your activities which may arise as a direct result of their disability? 
Yes / No  

Health and Safety 
31. Have you made reasonable efforts to check that all facilities and 


accommodation, where provided, take into account the health and 


safety of disabled learners?    
Yes / No

32. Are there written guidelines clearly indicating health and safety aspects in 

relation to disabled learners?







 Yes / No

33. Do your risk assessments include the needs of disabled learners?

Yes / No

34. Does your Child Protection policy and training make specific reference to 


the needs of disabled learners as a vulnerable group? 



Yes / No

Your views and knowledge 





(signpost 26 – 28)

35. Do you feel you have the prerequisite knowledge to ensure your activities

adequately accommodate the needs of disabled learners (eg understanding

the learning needs of disabled people, devising inclusive programmes etc)
Yes / No

If no please provide examples of gaps in knowledge ___________________________

36. What do you feel are the major barriers to participation in summer school 

activities for disabled learners (see a) and b) below)? The barriers can be:

 i) physical (eg access)
 







 

ii) organisational (eg policy and procedures including financial issues)

 

iii) attitudinal (eg attitudes of teachers in schools or other staff and advisers)


iv) peer pressure









v) other  

a) Within the HEI ________________________________________________________

b) Within Schools _______________________________________________________

c) Regionally ___________________________________________________________

Note measures to tackle these barriers will be explored in a follow up session

37. Are you aware of appropriate terminology to be used when addressing 

and working with disabled people? 





Yes / No

38. With regard to disabled access, what do you think you are doing:

 Well __________________________________________________________________

Not so well  ____________________________________________________________   Poorly  ________________________________________________________________

39. Do you think that discrete summer schools should be run just for disabled 

learners in:

a) The region? 








Yes / No

b) Your HEI? 









Yes / No
Thank you for completing this form
Copyright to this document is owned by Carol Wilson and Tina Elliott, Impact Associates, it may not be reproduced for any purpose without permission.
Signposting

Marketing and publicity

1. ‘Aspiration raising and transition of disabled students from FE to HE’ - final report 

Wilson C et al 

http://www.natdisteam.ac.uk/FinalReportSS.doc
2. Web accessibility

W3C Web Accessibility Guidelines

http://www.w3c.org/WAI/
3. TechDis - Guidance and information on accessibility and electronic media to improve 

provision for disabled staff and students in higher and further education through technology: 

http://www.techdis.ac.uk
Pre Summer School Period

4. Accessible Events: A good practice guide for staff organising events in Higher Education   Elliott T et al. Available via the Resource Directory of the Action on Access Disability web site:

http://www.natdisteam.ac.uk
5. Disability disclosure, confidentiality and evidence in a Higher Education context:  Guidance Notes. To help Higher Education Institutions deal with the issues of disability disclosure, confidentiality and evidence gathering. The Scottish Disability Team (SDT) http://www.sdt.ac.uk/training.asp?stakeid=1
6. DEMOS an on-line briefing on admissions:
www.jarmin.com/demos/course/admiss/index.html
7. Guidance for post-16 providers on implementing the DDA part 4 - disclosure, confidentiality and passing on information.

http://www.lsc.gov.uk/National/Documents/Keyinitiatives/EqualityandDiversity/DDAPart4Disclosureconfidentialityandpassingoninformation.htm
Venues and facilities

8. Accessible Events: A good practice guide for staff organising events in Higher Education   Elliott T et al
Available via the Resource Directory section of the Action on Access Disability web site.

http://www.natdisteam.ac.uk
9. EmpTech - information on assistive technologies designed to help disabled people work and study more effectively including product descriptions, suppliers, advice and guides. 

www.emptech.info
Planning, design and delivery of activities  

10. Accessible Curricula a Good Practice Guide: University of Wales Institute. Doyle C and Robson K

email cdoyle@uwic.ac.uk and available on: http://www.techdis.ac.uk
11. SENDA Compliance in HE: An Audit and guidance tool for accessible practice within the framework of teaching and learning - SWANDS

http://www.plymouth.ac.uk/disability
12. Action on Access



National co-ordination team for WP, including disability issues, in HE

Web site repository of disability-related resources

http://www.natdisteam.ac.uk
13. Skill National Bureau for Students with Disabilities



Information and advice on good practice for disabled students

Free information help line on 0800 328 5050 or Text phone 0800 068 2422

http://www.skill.org.uk 

14. ‘Direct gov’ pages on disability issues, see section on the Disability Discrimination Act (DDA) 
http://www.direct.gov.uk/DisabledPeople/fs/en
15. Special Educational Needs and Disability Act (SENDA)

http://www.hmso.gov.uk/acts/acts2001/20010010.htm
http://www.skill.org.uk/info/infosheets/dda.doc
16. Disability Rights Commission (DRC)

Advice on measures to prevent disability discrimination

http://www.drc-gb.org
17. QAA Code of Practice for the assurance of academic quality and standards in higher education: Section 3: Students with disabilities

http://www.qaa.ac.uk/academicinfrastructure/codeOfPractice/default.asp

Funding

18. ‘Bridging the Gap’ a guide to Disabled Students’ Allowance (DSA) for full and part-time  UK students studying at HEI’s.  DSA helps with extra costs of attending a HE course as    a direct result of impairment. Financial help towards costs of specialist equipment, extra travel, non-medical helpers and a general allowance. 

Further information from: LEAs, the DfES information line on 0800 731 9133 or DfES: http://www.dfes.gov.uk/studentsupport/students/stu_students_with_d_1.shtml
19. A guide to the DSA Disabled Students’ Allowances. Stepping Stones, Aimhigher Caldedale Colleges. 
www.caldedale-colleges.com/steppingstones
20. Funding for disabled students in FE, Skill Nov 2002. Support for disabled learners in Further Education is paid for through funding units. Colleges receive funding depending on how many disabled learners attend the college and which courses they undertake. 
http://www.skill.org.uk/info/infosheets/fe_fund.doc
Additional needs

21. Database of disability advisers in all UK HEI’s

http://www.skill.org.uk/into_he/search_he.asp
22. TechDis - accessibility database provides an on-line resource of information about assistive, adaptive and enabling technologies for the UK post 16 education sector. 

www.techdis.ac.uk/index.php?p=3_1
23. Royal National Institute of the Blind

RNIB Transcription Centre 

Email cservices@rnib.org.uk
24. RNID Communication Services. interpreter booking for the North West

Telephone: 0161 276 2307. 

Textphone: 0161 276 2308. 

Fax: 0161 276 2328.

25. British Red Cross - Wheelchairs 

www.redcross.org.uk
Your views and knowledge

26. Ferl Inclusive Learning & Teaching: ILT for Disabled Learners:

In particular the ‘Community-Based Learning’ publication with section on terminology.

http://ferl.becta.org.uk/display.cfm?page=557
27. Disability Terminology and Information: towards a common and shared understanding. Aimhigher South Yorkshire.

http://www.aimhigheryandh.co.uk/content/docs/2006/2007-Disability.pdf
Adapted, with permission, for use in the North West Aimhigher Summer Schools by Tina Elliott, Impact Associates and the Aimhigher North West Team. 
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